
Equity in Education
D Block, October 18  8:00 – 9:20 a.m.

Guiding Question:  How can we provide greater equity and access to education for ALL
students in the United States?

Panelists:
JuanCarlos Arauz, Director of Youth Services, Canal Alliance (and MA Trustee)
Katherine Dinh, Head of School, Prospect Sierra School
Sally Matsuishi, President and CEO, Next Generation Scholars
Kim Mazzuca, President, Marin Education Fund

For information on panelists (in order listed above) please go to their  home organization
websites:

www.canalalliance.org

www.prospectsierra.org

www.nextgenerationscholars.org/Home.asp

http://www.marineducationfund.org/

For articles by and about Kim Mazzuca’s work at the Marin Education Fund, please go
to:

http://www.marinij.com/fastsearchresults//ci_5045813

http://www.marinij.com/news/ci_4224913

For a Bay Area perspective on equity and resegregation, please go to:

http://www.colorlines.com/article.php?ID=107

For a national perspectives on lingering segregation and decreasing educational
inequality, please try:

http://www.nytimes.com/2007/09/30/us/30land.html

http://www.wcer.wisc.edu/news/coverStories/decrease_ed_inequity.php

For a very long but very good article by Jonathan Kozol on inequity in schools, please
try:

http://www.mindfully.org/Reform/2005/American-Apartheid-Education1sep05.htm
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What Will Decrease Educational Inequality?

Student’s educational outcomes are boosted or hindered by their
families’ socioeconomic background. Although certainly not fair to the
student, such inequality is likely to persist throughout the 21st century,
despite much rhetoric and a few policies directed against it. 

WCER researcher Adam Gamoran says that reducing gaps in student
achievement in the coming century will depend on preserving policies
that emphasize reducing inequality and on developing new initiatives. 

Throughout the 20th century, both the structure and the process of
schooling remained largely unchanged. Despite periods of
experimentation, schooling still consists of a teacher facing a group of
students in a classroom, nested within a school within a school district
and governed locally. Dominated by textbooks, lectures, and recitation,
instruction has remained fundamentally unchanged, even though new
tools offer other approaches to class work, homework, and teacher-
student interaction. 

The rates of high school completion for White and “minority” students
nearly reached parity over the course of the 20th century, yet the rates
of college enrollment and completion are still far apart. A 1999 report
from the U.S. Department of Education showed that 27.5% of Whites
had obtained bachelor’s degrees or more, but only 12.2% of Blacks had
reached that level. Blacks, moreover, tend to take longer to receive their
high school certification, increasing their overall disadvantage. 

And although test scores are converging over the long term, the 1996
National Assessment of Educational Progress (NAEP) revealed
significant Black-White gaps among 17-year-olds, even though the gaps
had declined since the 1970s.

Socioeconomic causes of inequity

The most important reason for educational inequality between Blacks
and Whites is socioeconomic. Whites tend to have parents with higher
levels of education, occupational status, and income than do Blacks.
These parental characteristics are associated with White students’ better
educational outcomes. Differences in family background consistently
account for about one third of the test score gap and for almost all of the
inequality in rates of college entry and graduation among Black and
White high school graduates. 

The past century witnessed improvement in the socioeconomic
backgrounds of Blacks as compared with Whites—primarily increases in
parents’ years of schooling and decreases in family size. These
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improvements accounted for much of the convergence in test scores and
probably contributed to the achievement of near-parity in high school
completion rates as well. And just as Blacks who attended high school in
the 1980s and 1990s benefited from their parents’ educational
accomplishments, so their children will benefit from the further narrowing
of educational inequalities. 

Differential quality of schooling is another explanation that has been
offered for Black-White differences in educational outcomes. Yet
variation in social background is a far more potent predictor of
differences in achievement and attainment than variation among the
schools that students attend. In fact, studies that examined test scores in
both the fall and spring have shown that most of the difference between
Blacks and Whites at the elementary level emerges during the summer,
when school is not in session, rather than during the school year. Blacks
and Whites make similar progress during the school year, but during the
summer, White students’ achievement scores continue to improve,
whereas those of Blacks remain flat or decline slightly. Gamoran says
this pattern indicates that

. 1 racial differences in achievement reflect conditions outside school
far more than those inside school; and

. 2 on the whole, schooling helps limit the expansion of gaps in racial
achievement as children age, at least during the elementary years.

Moreover, school quality may differ for Blacks and Whites who attend
the same school if their school experiences are different—for example, if
Blacks are assigned to inferior programs or classes. When test scores
and social background are held constant, Blacks face no disadvantage
in enrolling in college preparatory programs as compared with Whites.
But because Black students’ test scores and socioeconomic status are
on average lower than Whites’, Blacks are overrepresented in
noncollege tracks. This overrepresentation reduces their achievement
and attainment relative to Whites. Blacks and Whites both increased
their enrollment in college tracks in the late 20th century, but the rates of
increase were similar, so changes in tracking patterns did not contribute
to changes in inequality. 

Although differences in high school completion are small in percentile
terms, the economic consequences of failing to complete high school
have grown increasingly severe. Differences in rates of college
completion by socioeconomic status are far greater.

Privileges are preserved

Why are students from privileged backgrounds more successful in
schooling, and why do these advantages persist over time? Gamoran
says economic, cultural, and social differences combine to preserve
privilege across generations. Signs of change in economic inequalities
affecting schooling are modest. Policymakers increasingly recognize that
unequal school financing across school districts is unfair, and some are
taking steps to reduce these inequalities. But this trend will do little to
reduce the major advantages students from families with more economic
resources have over students from families with fewer resources. The
most important resources tend to operate at the individual level, so they
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are unaffected by changes in the redistribution of collective funds for
education. 

Gamoran says it’s difficult to predict how a rigorous system of testing on
a national scale will affect trends in educational equity. In the short term,
using a standardized test as the sole criterion for high school graduation
would drastically reduce rates of high school completion among Blacks
of all social classes. Why? Because among Whites and Blacks of the
same social class, Whites tend to have higher test scores. Economically
disadvantaged students would also be adversely affected. In the long
run, however, assessments incorporating higher standards could further
reduce educational inequality between Blacks and Whites if

the tests were used to (a) bring about a more standardized
curriculum, (b) foster a greater emphasis on learning opportunities
as well as outcomes, and (c) increase incentives for schools to
support minority student learning by heightening awareness of,
and accountability for, unequal outcomes; and
the tests did not serve as the sole criterion for high school
graduation.

The pressure for testing and accountability is strong. If implemented in
such a way as to enhance rather than restrict opportunity, testing may
accelerate the trend toward the equalization of educational outcomes
across racial groups. 

For more information contact Adam Gamoran at gamoran@ssc.wisc.edu

Material in this article was originally published in different form in
Sociology of Education, Extra Issue (2001), pp. 135–153
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Beth Ashley: Tiburon family gives gift of college
Staff Report
Marin Independent Journal

Article Launched:08/23/2006 08:23:00 AM PDT

DIANE AND TODD Garrett of Tiburon have given $100,000 - the largest donation ever - to the Marin Education Fund, an agency that
awards college scholarships to Marin students.

Todd Garrett hopes their gift will challenge other Marinites to give.

"Wouldn't it be a source of great pride if we could say that every person in Marin who wants to go to college is able to go?"

In fact, he says, the gap between those who qualify for college and those who actually go remains large. The Marin Education Fund
helps about 600 students a year; 3,000 more are qualified but are turned down because funds are not available.

"Very few people think there's a need in this community," Todd Garrett says. "In fact, the need is huge."

Kim Mazzuca, executive director of the fund, says "this year we will be able to support around 535 students with undergraduate
scholarships, but we know Marin has 3,500 college-age students who have applied and are eligible for federally supported Pell
grants, which means they're from low-income households.

"Those 3,000 students are our challenge."

Mazzuca says the Garretts' gift means "five or six students with significant financial needs will be supported throughout the life of their
undergraduate programs." The average tuition at a public college now stands at $13,000 per year.

Without the Garretts' help, these five or six students wouldn't be able to go to college at all, she says, would have to take jobs to
survive, or might incur crushing loan debt.

Marin Education Fund scholarships, which range from $500 to $5,000 and average $2,600 per year, are supplemental to the financial
packages most colleges offer. Fund monies, says spokesperson Traci Lanier, are considered "last-dollar scholarships," and come in
"on top of all  other aids."

Without the help of the fund, she says, students may not attend college at all, may go to community college, or take jobs and attend
school part-time. "The (part-timers) drop out at a huge rate."

Mazzuca called the Garretts "real leaders" in educational philanthropy.

The Garretts have lived in Marin only six years, but became acquainted with the Marin Education Fund early.

Then-president Bill  Smith of Belvedere took them to a celebration dinner, where they met several scholarship recipients and heard
their stories. "I was practically in tears," says Diane. "Many of the students were the first in their families to go to college. Many were
from first-generation families who had migrated here."

The Garretts began supporting individual students, giving more and more each year until  deciding on this year's major gift.

"A big thing for Todd and me," says Diane, "is that every dollar goes right to the student, not to administrative costs. I don't know of
any other charity like that."

The Garretts choose who to support, usually students enrolled in the health field, or preparing for careers to help the aged or
disabled. Part of their inspiration is Diane's 31-year-old daughter, whose severe cerebral palsy made education irrelevant.

One of the students the Garretts support has cerebral palsy. He is enrolled at the College of Marin. "It's all  about providing
opportunity," says Diane, "serving people who need a boost."

Kristin Amoroso of Bolinas, 27, also receives support from the Garretts. A second-year nursing student at Sonoma State University,
Amoroso is hoping to get a master's in psychiatric or gerontological nursing.

The Garretts' help "has relieved a great deal of the financial pressure of attending school full-time," she says. "It has greatly reduced
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the amount of loans I would have to incur." This summer, Amoroso worked as a medical assistant at Coastal Health Alliance clinics in
Point Reyes and Stinson Beach.

She calls the Garretts "kind and loving people, who treat me with great respect. They have turned misfortune in their own lives into
helping other people. They are really amazing people."

Todd Garrett, 64, who retired as a senior vice president for Proctor & Gamble, says he has three criteria when picking an organization
or business to support:

- A big vision. "MEF has a noble, inspiring vision - a college education for every deserving student."

- Outstanding leadership. "Kim Mazzuco, MEF's executive director, is an outstanding leader. She's smart, she follows up, she could
run a for-profit company very successfully. And she's totally passionate about what she's doing."

- Results. "A great organization has to show results. In its first 25 years, MEF has awarded 27,000 scholarships totaling almost $38
million. That's huge. That's very impressive."

Eighty-four percent of fund scholarship recipients graduate from college. The national graduation average is 54 percent.

Diane, 59, says that years ago, as a divorcee and single mother in Cincinnati, she knew she needed a master's degree to get a job to
support her two children.

She got a government scholarship to college, at the same time obtaining a $5,000 loan that she had to pay back. She got a master's
in rehabilitation. She identifies with single mothers trying to go back to school because "I was in the same boat. My heart really goes
out to them."

Todd says neither of his parents went to college, and he helped pay his way through University of Rochester in New York playing
piano.

When he went to work for Proctor & Gamble, he realized he needed an MBA. For two and a half years he attended Xavier University
in Cincinnati nights and weekends, "and paid for it all  by myself. I basically put myself through biz school."

The Garretts' lives have moved well beyond those needy early days. They live in a window-fronted hillside home in Tiburon with a
spectacular view of San Francisco, Belvedere, Sausalito, Mount Tamalpais and Ring Mountain. They married 13 years ago.

Diane lived much of her life in Cincinnati. Todd's career took him from Proctor & Gamble's headquarters there to posts on the East
Coast, Australia, Mexico City and Hong Kong. He headed Proctor & Gamble's beauty care division and was head of worldwide
strategic planning before retiring as senior vice president in 1999.

Diane always wanted to live in this area, and persuaded Todd to try it. He is a convert. A former sailboat racer, he has joined a yacht
club. "I'm a wine person, so this is the place to be." He loves jazz. He jogs on the Tiburon bike path. "I never imagined in my wildest
dreams how great it would be."

"I am the happiest person alive," says Diane.

Todd says the more they learn about the Marin Education Fund, "the more we think it is great."

His concern is that "most people don't know it exists."

"We want more people to give," he added.

Mazzuca says the fund believes education is up to the educational system, the family and the community. "It's a matter of the
community making sure that all students have equal access to education.

"If not in Marin County - then where?"

Contact Beth Ashley via e-mail at bashley@marinij.com
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Kim Mazzuca: Pell Grants also need big boost
Kim Mazzuca
Article Launched: 01/19/2007 10:48:51 AM PST

THE HOUSE of Representatives on Wednesday approved legislation that provides a 50
percent reduction in interest on student loans.

This sounds like good news. But many educational advocates, including myself, believe
that this money would have a greater impact on making higher education attainable - and
would do more to narrow the gap in college enrollment between low-income students and
their more affluent counterparts - if the same money was used instead to increase the
amount available for Pell Grants.

Because Pell Grants help low-income students, while a reduction in the interest rate of
student loans will help more affluent students. House leaders have spoken of their desire
to do both, but they are placing student loans ahead of Pell Grants. In fact, Congress has
failed to increase spending on the Pell Grant for that past five years, which is seemingly
about to become six. Given the limited funds available to Congress right now because of
competing demands, including the war in Iraq, an increase in Pell Grants may never be
feasible with the passing of this bill.

Student loans come with the obvious caveat that they need to be repaid. Reducing interest
rates will reduce the average student's total loan payments for four

years of college by
$4,400, but still leave
them on the hook for
$13,800, a debt so large
in the eyes of many low-
income students that
many assume college
simply isn't an option.

Pell Grants, instead, are
a type of need-based
scholarship. They give
students who may not
believe that they have a
chance at college,
students who are often
disproportionately
students of color, and
who are often the first in
their families to attend
college, the true financial
support they need to
attend college and build

better lives.

Let me be clear that I am for reducing interest rates for federal student loans. In fact, I
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strongly opposed the congressional bill last year that slashed $12 billion from federal
student-loan programs and raised interest rates on student loans. It is simply a question of
priorities. With limited financial resources, Congress is putting the wrong priorities first.

Congress had an historic opportunity to significantly expand Pell Grants for low-income
students for the first time in more than 25 years. Last year, the federal Advisory
Committee on Student Financial Aid Assistance estimated that as many as 170,000
college-eligible high school graduates will not go on to college because of cost issues.
Investing more in Pell Grants could make college a reality for tens of thousands of bright,
college-qualified, low-income students who don't even bother to apply now because they
don't think they will be able to afford it.

The current trends in public financing of higher education are resulting in class-based
opportunities to access higher education. The federal government has focused on loans
and tax credits over grants in aiding students who have the dream of going to college.
This results in policy that favors more affluent students over lower-income students, and
the gap between rich and poor in educational attainment is likely to keep growing unless
we change policy.

As the president of Marin Education Fund, I have witnessed the power a scholarship can
make for a student in need and for our county. More than 15,000 students have gone to
college because of the generosity of our donors. These students now share that gift with
others by serving as doctors, teachers and leaders.

If you share the conviction that everyone should have a chance at college, let us create
the public policies that extend the greatest breadth of opportunities for the people who
need them most.

Kim Mazzuca is president of the Marin Education Fund.
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courses in an area of study called "The Technical Arts," and which the Los Angeles Board of Education

terms "Applied Technology." At schools that served the middle class or upper-middle class, this

requirement was likely to be met by courses that had academic substance and, perhaps, some relevance

to college preparation. At Beverly Hills High School, for example, the technical-arts requirement could

be fulfilled by taking subjects like residential architecture, the designing of commercial structures,

broadcast journalism, advanced computer graphics, a sophisticated course in furniture design, carving

and sculpture, or an honors course in engineering research and design. At Fremont High, in contrast,

this requirement was far more often met by courses that were basically vocational and also obviously

keyed to low-paying levels of employment.

Mireya, for example, who had plans to go to college, told me that she had to take a sewing class last

year and now was told she'd been assigned to take a class in hair-dressing as well. When I asked her

teacher why Mireya could not skip these subjects and enroll in classes that would help her to pursue her

college aspirations, she replied, "It isn't a question of what students want. It's what the school may have

available. If all the other elective classes that a student wants to take are full, she has to take one of these

classes if she wants to graduate."

A very small girl named Obie, who had big blue-tinted glasses tilted up across her hair, interrupted then

to tell me with a kind of wild gusto that she'd taken hairdressing twice! When I expressed surprise that

this was possible, she said there were two levels of hairdressing offered here at Fremont High. "One is in

hairstyling," she said. "The other is in braiding."

Mireya stared hard at this student for a moment and then suddenly began to cry. "I don't want to take

hairdressing. I did not need sewing either. I knew how to sew. My mother is a seamstress in a factory.

I'm trying to go to college. I don't need to sew to go to college. My mother sews. I hoped for something

else."

"What would you rather take?" I asked.

"I wanted to take an AP class," she answered.

Mireya's sudden tears elicited a strong reaction from one of the boys who had been silent up till now: a

thin, dark-eyed student named Fortino, who had long hair down to his shoulders. He suddenly turned

directly to Mireya and spoke into the silence that followed her last words.

"Listen to me," he said. "The owners of the sewing factories need laborers. Correct?"

"I guess they do," Mireya said.

"It's not going to be their own kids. Right?" "Why not?" another student said.



10/08/2007 08:21 PMStill Separate, Still Unequal: America's Educational Apartheid JONATHAN KOZOL / Harper's Magazine v.311, n.1864 1sep2005

Page 22 of 25http://www.mindfully.org/Reform/2005/American-Apartheid-Education1sep05.htm

"So they can grow beyond themselves," Mireya answered quietly. "But we remain the same."

"You're ghetto," said Fortino, "so we send you to the factory." He sat low in his desk chair, leaning on

one elbow, his voice and dark eyes loaded with a cynical intelligence. "You're ghetto—so you sew!"

"There are higher positions than these," said a student named Samantha.

"You're ghetto," said Fortino unrelentingly. "So sew!"

 

Admittedly, the economic needs of a society are hound to be reflected to some rational degree within

the policies and purposes of public schools. But, even so, there must be something more to life as it is

lived by six-year-olds or six-year-olds, or by teenagers, for that matter, than concerns about "successful

global competition." Childhood is not merely basic training for utilitarian adulthood. It should have some

claims upon our mercy, not for its future value to the economic interests of competitive societies but for

its present value as a perishable piece of life itself.

Very few people who are not involved with inner-city schools have any real idea of the extremes to which

the mercantile distortion of the purposes and character of education have been taken or how

unabashedly proponents of these practices are willing to defend them. The head of a Chicago school, for

instance, who was criticized by some for emphasizing rote instruction that, his critics said, was turning

children into "robots," found no reason to dispute the charge. "Did you ever stop to think that these

robots will never burglarize your home?" he asked, and "will never snatch your pocketbooks. . . . These

robots are going to be producing taxes."

Corporate leaders, when they speak of education, sometimes pay lip-service to the notion of "good

critical and analytic skills," but it is reasonable to ask whether they have in mind the critical analysis of

their priorities. In principle, perhaps some do; but, if so, this is not a principle that seems to have been

honored widely in the schools I have been visiting. In all the various business-driven inner-city

classrooms I have observed in the past five years, plastered as they are with corporation brand names

and managerial vocabularies, I have yet to see the two words "labor unions." Is this an oversight? How

is that possible? Teachers and principals themselves, who are almost always members of a union, seem

to be so beaten down that they rarely even question this omission.

It is not at all unusual these days to come into an urban school in which the principal prefers to call

himself or herself "building CEO" or "building manager." In some of the same schools teachers are

described as "classroom managers."3 I have never been in a suburban district in which principals were

asked to view themselves or teachers in this way. These terminologies remind us of how wide the
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asked to view themselves or teachers in this way. These terminologies remind us of how wide the

distance has become between two very separate worlds of education.

 

It has been more than a decade now since drill-based literacy methods like Success For All began to

proliferate in our urban schools. It has been three and a half years since the systems of assessment that

determine the effectiveness of these and similar practices were codified in the federal legislation, No

Child Left Behind, that President Bush signed into law in 2002. Since the enactment of this bill, the

number of standardized exams children must take has more than doubled. It will probably increase again

after the year 2006, when standardized tests, which are now required in grades three through eight, may

be required in Head Start programs and, as President Bush has now proposed, in ninth, tenth, and

eleventh grades as well.

3 A school I visited three years ago in Columbus, Ohio, was littered

with "Help Wanted" signs. Starting in kindergarten, children in the

school were being asked to think about the jobs that they might

choose when they grew up. In one classroom there was a poster that

displayed the names of several retail stores: J. C. Penney, Wal-Mart,

Kmart, Sears, and a few others. "It's like working in a store," a

classroom aide explained. "The children are learning to pretend

they're cashiers." At another school in the same district, children

were encouraged to apply for jobs in their classrooms. Among the

job positions open to the children in this school, there was an

"Absence Manager" and a "Behavior Chart Manager," a "Form

Collector Manager," a "Paper Passer Outer Manager," a "Paper

Collecting Manager," a "Paper Returning Manager," an "Exit Ticket

Manager," even a "Learning Manager," a "Reading Corner

Manager," and a "Score Keeper Manager." I asked the principal if

there was a special reason why those two words "management" and

"manager" kept popping up throughout the school. "We want every

child to be working as a manager while he or she is in this school,"

the principal explained. "We want to make them understand that, in

this country, companies will give you opportunities to work, to prove

yourself, no matter what you've done." I wasn't  sure what she meant

by "no matter what you've done," and asked her if she could explain

it. "Even if you have a felony arrest," she said, "we want you to

understand that you can be a manager someday."
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understand that you can be a manager someday."

 

The elements of strict accountability, in short, are solidly in place; and in many states where the present federal policies

are simply reinforcements of accountability requirements that were established long before the passage of the federal law,

the same regimen has been in place since 1995 or even earlier. The "tests-and-standards" partisans have had things very

much their way for an extended period of time, and those who were convinced that they had ascertained "what works" in

schools that serve minorities and children of the poor have had ample opportunity to prove that they were right.

What, then, it  is reasonable to ask, are the results?

The achievement gap between black and white children, which narrowed for three decades up until the late years of the

1980s—the period in which school segregation steadily decreased—started to widen once more in the early 1990s when

the federal courts began the process of resegregation by dismantling the mandates of the Brown decision. From that point

on, the gap continued to widen or remained essentially unchanged; and while recently there has been a modest narrowing

of the gap in reading scores for fourth-grade children, the gap in secondary school remains as wide as ever.

The media inevitably celebrate the periodic upticks that a set of scores may seem to indicate in one year or another in

achievement levels of black and Hispanic children in their elementary schools. But if these upticks were not merely

temporary "testing gains" achieved by test-prep regimens and were instead authentic education gains, they would carry

over into middle school and high school. Children who know how to read—and read with comprehension—do not

suddenly become nonreaders and hopelessly disabled writers when they enter secondary school. False gains evaporate;

real gains endure. Yet hundreds of thousands of the inner-city children who have made what many districts claim to be

dramatic gains in elementary school, and whose principals and teachers have adjusted almost every aspect of their school

days and school calendars, forfeiting recess, canceling or cutting back on all the so-called frills (art, music, even social

sciences) in order to comply with state demands those students, now in secondary school, are sitting in subject-matter

classes where they cannot comprehend the texts and cannot set down their ideas in the kind of sentences expected of most

fourth- and fifth-grade students in the suburbs. Students in this painful situation, not surprisingly, tend to be most likely to

drop out of school.

In 48 percent of high schools in the nation's 100 largest districts, which are those in which the highest concentrations of

black and Hispanic students tend to be enrolled, less than half the entering ninth-graders graduate in four years.

Nationwide, from 1993 to 2002, the number of high schools graduating less than half their ninth-grade class in four years

has increased by 75 percent. In the 94 percent of districts in New York State where white children make up the majority,

nearly 80 percent of students graduate from high school in four years. In the 6 percent of districts where black and

Hispanic students make up the majority,  only 40 percent do so. There are 120 high schools in New York, enrolling nearly

200,000 minority students, where less than 60 percent of entering ninth-graders even make it to twelfth grade.
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The promulgation of new and expanded inventories of "what works," no matter the enthusiasm with which they're

elaborated, is not going to change this. The use of hortatory slogans chanted by the students in our segregated schools is

not going to change this. Desperate historical revisionism that romanticizes the segregation of an older order (this is a

common theme of many separatists today) is not going to change this. Skinnerian instructional approaches, which

decapitate a child's capability for critical reflection, are not going to change this. Posters about "global competition" will

certainly not change this. Turning six-year-olds into examination soldiers and denying eight-year-olds their time for play

at recess will not change this.

"I went to Washington to challenge the soft bigotry of low expectations," said President Bush in his campaign for

reelection in September 2004. "It's working. It's making a difference." Here we have one of those deadly lies that by sheer

repetition is at length accepted by surprisingly large numbers of Americans. But it is not the truth; and it is not an

innocent misstatement of the facts. It is a devious appeasement of the heartache of the parents of the black and brown and

poor, and if it  is not forcefully resisted it will lead us further in a very dangerous direction.

Whether the issue is inequity alone or deepening resegregation or the labyrinthine intertwining of the two, it is well past

the time for us to start the work that it  will take to change this. If it  takes people marching in the streets and other forms

of adamant disruption of the governing civilities,  if  it  takes more than litigation, more than legislation, and much more

than resolutions introduced by members of Congress, these are prices we should be prepared to pay. "We do not have the

things you have," Alliyah told me when she wrote to ask if I would come and visit her school in the South Bronx. "Can

you help us?" America owes that little girl and millions like her a more honorable answer than they have received.

Jonathan Kozol is the author of many books, including Savage Inequalities and

Amazing Grace. This article was adapted from The Shame of the Nation: The

Restoration of Apartheid Schooling in America, to be published this month by Crown.
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